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Abstract 
 The government has found that too many of the children were still not gaining the basic skills of functional literacy; there had 
been slow progress towards equity in education, therefore the governments producing citizens who would make a knowledge-based 

economy as set out in Vision 2030 may not be realized. The attempts to look into the major education sector goals and into the ways 
needed to meet and improve the challenges of achieving the quality of teaching and learning. Learning requires opportunities for 

practice and exploration space for thinking or reflecting in your head and for interaction with others and learning from other peers 

and experts. These imperatives coupled with those of our discipline should affect our view of how we teach and design courses in our 

particular higher education. Academic staff is not all technology experts and in many cases, they have not received any form of 
pedagogical training at all. They need specific training, guidance and support if they are to deliver quality teaching. This is 
especially true as the integration of these new modes of teaching is resulting in a changing role for teachers from knowledge 

transmitters and experts in a particular subject to mentors and facilitators of critical thinking. In our last report we called for 
certified pedagogical training for all teaching staff and the introduction of mandatory continuous professional development.  
 
Introduction  

 Planning teaching and learning is a fundamental aspect of the role of academic staff. The 

activities involved are not carried out in a vacuum, but rather in accordance with the nature of 

the institution. Academic staff might reasonably be expected to have an understanding of the 

culture of the institution in which they operate the mission and vision of the organization, the 

aspirations, the ethos and values. The culture and the ethos of the institution inevitably 

influence the curriculum. How we conceptualize the curriculum and curriculum design is 

important because of the impact of these conceptions on the way we consider, think and talk 

about teaching and learning. This in turn influences how we plan the learning experiences we 

make available to our students. 

 Our knowledge and understanding of student learning gleaned from the indicates that the 

attention given to curriculum design and development, the planning of learning experiences 

and assessment of student learning all have a significant impact on students approaches to 

learning. This is not surprising given that academics conceptions of the curriculum range from a 

focus on content or subject matter through to more sophisticated interpretations which 

encompass learning, teaching and assessment processes. When we interpret ‘the curriculum’ in 

a manner that includes the processes by which we facilitate student learning not only are we 

taking a more scholarly approach to planning teaching and learning; we are also making more 

explicit to ourselves and to our students our respective roles and responsibilities in the teaching 

and learning contract. 

 The education system is faced with many challenges in realising its goal of providing 

quality education to all its learners. These challenges as stated by the Government are 

frightening. The government has found that too many of the children were still not gaining the 

basic skills of functional literacy; there had been slow progress towards equity in education, 

therefore the governments ideal of producing citizens who would make a knowledge-based 
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economy as set out in Vision 2030 may not be realized. The attempts to look into the major 

education sector goals and into the ways needed to meet and improve the challenges of 

achieving the quality of teaching and learning. 

 According to the Ministry of Education and Culture (MEC) (2003) the apartheid education 

system was clearly outlined along racially diverse cultures and ethnic lines with vast 

inequalities in the way resources were allocated and the kind of education that was offered. 

Since independence, the government has remained highly committed to a uniformed structure 

of education administration and to achieve its education sector goals. These goals are: ensuring 

access to education; ensuring equity in terms of fair allocation of educational resources; 

ensuring quality by providing good education; ensuring democracy by involving all 

stakeholders in the education process and ensuring efficiency by reducing wastage and 

increasing efficient use of financial, human and physical resources (Ministry of Education and 

Culture, 2003). 

 The change within the classrooms was another area that underwent transformation.  

The Academy for Educational Development (2008) found that prior to independence. 

Independence changed this and brought a structure that welcomed all children into classrooms 

that were integrated. During the apartheid education system, according to the authors, learners 

who were fortunate to have access to schools were taught in traditional methods where the class 

sat quietly and listened to the teacher lecturing and when questions were asked, the entire class 

responded as a whole. 

 
Teaching for Learning 

 It is important to remember that what the student does is actually more important in 

determining what is learned than what the teacher does (Sheull, cited in Biggs, 1993).  

This statement is congruent with a constructivist view and also reminds us that students in 

higher education must engage with and take considerable responsibility for their learning. It is 

important that learners structure information and are able to use it (Biggs, 1999). The teacher 

cannot do all the work if learning is to be the outcome; congruently, the teacher must ensure 

that course design, selection of teaching and learning opportunities and assessment help the 

learner to learn. As designers of courses and as teachers, we want to ‘produce’ graduates of 

higher education capable of critical thought, able to be creative and innovate at a relatively high 

level. Learning requires opportunities for practice and exploration, space for thinking or 

reflecting in your head and for interaction with others and learning from and with peers and 

experts. These imperatives, coupled with those of our discipline, should affect our view of how 

we teach and design courses in our particular higher education. 

 
Quality of Teaching and Learning  

 Felder and Brent (1999) refers to good quality teaching as instructions that will lead to 

effective learning; acquisition of knowledge, skills and values that is thorough and lasting. 
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Through quality in teaching, the learners will be motivated to learn and the knowledge 

imparted by the teachers will be lasting. 

 Teaching and Learning (2008) shows that the quality of instruction which a student receives 

from his/her teacher, reflects how the student will learn and that the quality of the teacher is the 

most important determining factor of learning. The occurrence of high-quality teaching is 

brought to the classroom by a teacher who has rich knowledge and skills and who can 

effectively put this knowledge and skills into practice. This will lead to continuous learning on 

the part of the students. 

 
Strategies to Improve Quality of Teaching and Learning 

 The quality of teachers is linked to the quality of teaching and learning that would ensure 

quality in the education system. These and some of the ways in which teachers influence the 

outcome of quality teaching and learning. 

 
Learning Outcomes 

 Demonstrate a professional standard of drawing skills in a number of set tasks; 

 Understand and apply key drawing principles and methods; 

 Communicate confidence in their ability to be creative through the medium of drawing; 

 show understanding of drawing not only as a creative art but also as a technical skill, a tool 

for experimentation and research and a tool for presentation and communication of ideas; 

evaluate the quality of drawings used as informational tools within their own discipline;  

 Show understanding of drawing as a method for initiating, recording and developing ideas 

around which to build and manage a studio practice. 

 
Teaching as outcomes  

 The curriculum we teach; 

 The teaching methods and strategies we use to facilitate student learning; 

 The assessment processes we use and the methods of reporting results; 

 The climate we create in our interactions with students; 

 The institutional climate, the rules and procedures we are required to follow. 

 
Digital skills for learning and teaching 

 Ensuring all staff in higher education institutions have the skills and attributes necessary to 

successfully use these new technologies an incorporate them into course delivery will be 

essential to the successful mainstreaming of new modes of learning and teaching into 

conventional provision and the expansion of online learning opportunities. The wide ranging 

selection of tools, programmes, technologies and information sources can make it difficult for 

teachers to know where to start. New technologies and associated pedagogies require a very 

different skill-set from more conventional teaching, and this can place additional pressures on 

teaching staff. Academic staff is not all technology experts and in many cases, they have not 
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received any form of pedagogical training at all. They need specific training, guidance and 

support if they are to deliver quality teaching. This is especially true as the integration of these 

new modes of teaching is resulting in a changing role for teachers from knowledge transmitters 

and experts in a particular subject to mentors and facilitators of critical thinking. In our last 

report we called for certified pedagogical training for all teaching staff and the introduction of 

mandatory continuous professional development.  

Inclusive learning and teaching 

 The experience of institutional teams and a group of experts from across the sector, we have 

been considering what inclusive learning and teaching is. We identified four dimensions that 

need to be considered in relation to developing and implementing inclusive learning and 

teaching: 

 Institutional commitment to and management of inclusive learning and teaching; 

 Curriculum design and contents; 

 Pedagogy and curriculum delivery; 

 Student assessment and feedback. 

Institutional approaches to improving inclusive learning and teaching 

 The teams addressed the challenge of embedding more inclusive learning and teaching 

across their institutions, and to draw out guidance for others in the sector. These were not 

explicitly prescribed by the programme, but rather emerged as common approaches, which it is 

hoped will be of value to others. In summary, the following approaches or methods of making 

learning inclusive were identified: 

 define inclusive learning and teaching; 

 review the current situation; 

 develop the institutional strategic framework; 

 secure senior management engagement; 

 engage and develop academic staff; 

 engage students; 

 use data, evaluation and research to underpin the process. 

Teaching at the system-wide level 

 Alongside expanded and more diverse systems of higher education have come moves 

towards seeking ways of differentiating systems and establishing hierarchies within them.  

As Calhoun (2006) commented it is a striking characteristic of universities that their excellence is 

often measured in terms of their exclusivity. Furthermore from it is evident that the term 

‘excellence’ is used not only in the sense of claiming a position within a hierarchy but also as a 

way of giving prominence to particular initiatives geared towards enhancing international 

competitiveness. The term is also used to reinforce the worth and merit of aspects of higher 

education not traditionally linked to excellence. In this sense it could be argued that the term 

‘excellent’ has kept only the loosest connection with notions of ‘excelling’ rather it is used to 

position an institution or an initiative in some real or imaginary.  
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Student learning at the system-wide level 

 It is not for us to offer institutions a compendium of learning strategies to enable them to 

achieve excellence in a world in which it is unrealistic to expect a return to former staff to 

student ratios. But it seems plain that an effective strategy will involve guiding and enabling 

students to be effective learners to understand their own learning styles and to manage their 

own learning. We see this as not only directly relevant to enhancing the quality of their learning 

while in higher education but also to equipping them to be effective lifelong learners. Staff will 

increasingly be engaged in the management of students learning using a range of appropriate 

strategies. Further the reference to equipping students to be effective lifelong learners clearly 

engages with contemporary concerns about the need for continuing personal and professional 

development outside formal learning situations. 

 
Principles of Teaching, Learning 

 Excellence in teaching and learning is central to both the colleges vision to be the 

organsiation of choice for learning for young people, adults and employers through their 

recognition of our excellent and distinctive experiences in vocational education and training” 

and its mission statement to make significant contributions to the local and regional economies 

and beyond, by providing high quality vocational education and training for individuals, 

employers and the wider community. 

 
We Will 

 Recognise, value and reward all those who teach and support learning; 

 Enhance the teaching skills of all academic staff through a carefully considered and 

evaluated programme of continuous professional development; 

 remote teaching and learning through scholarship‐informed, and where appropriate, 

research‐informed activities; 

 Promote and share pedagogic innovations both within, and outside the college; 

 Engage students in the mechanisms, processes and procedures developed by the college to 

enhance their learning opportunities; 

 Ensure that all staff, not just those directly involved in teaching, learning and assessment, 

are trained and supported in ways which will guarantee the effective delivery of this 

strategy. 
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