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Introduction 

 Quality in education is to learn the right things and to learn them well. It is not good enough 

to learn the right things only half well and it may be even worse to learn the wrong things well. 

Quality has become the key word in the higher education. Today, improving the quality is the 

biggest challenge before the higher education system. Access to the global economy will depend 

more on the quality and productivity. This problem can be solved by making available more 

and more professional skills. Higher education requires special emphasis and has major role to 

play in determining the quality of life and the pace of development of a nation and the world as 

a whole. It is the responsibility of the higher education system to ensure that the skills, 

understanding and output of the students are equal to the best in the world. 

 Quality education is the education that best fits the present and future needs of the learners. 

It is the education that provides students with the tools to deal with and finds solutions to 

challenges confronting mankind. In changing world of rapid technological advances, this means 

that what was considered quality education yesterday might not meet the standard of what will 

be understood as quality tomorrow. It should not be regarded as a process of consumption, but 

as a process of interaction between teachers and students. Quality education can never be a 

neutral process, it will always be value based. It must aim at giving the students opportunities 

for personal development and confidence to adapt to new situations as well as change these 

situations, when they find that necessary. 

 
Definition of Quality Education 

 Many definitions of quality in education exist, testifying to the complexity and multifaceted 

nature of the concept. The terms efficiency, effectiveness, equity and quality have often been 

used synonymously (Adams, 1993). Considerable consensus exists around the basic dimensions 

of quality education today, however. Quality education includes: 

 Learners who are healthy, well-nourished and ready to participate and learn, and supported 
in learning by their families and communities; 

 Environments that are healthy, safe, protective and gender-sensitive, and provide adequate 

resources and facilities; 

 Content that is reflected in relevant curricula and materials for the acquisition of basic skills, 

especially in the areas of literacy, numeracy and skills for life, and knowledge in such areas 

as gender, health, nutrition, HIV/AIDS prevention   and  peace;                   

 Processes through which trained teachers use child-centered teaching                                         
approaches in well-managed classrooms and schools and skilful assessment to facilitate 
learning and reduce disparities 

 Outcomes that encompass knowledge, skills and attitudes, and are linked to National goals 

for education and positive participation in society. 
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Principles of Quality Education 

 The following sets of principles and claims are at the core of what the European Youth 

Forum stands for when striving for quality education. They are relevant for both formal and 

non-formal education systems and aimed at serving as a core reference in any process of (re) 

formulating quality education. 

 Accessibility: any kind of access barriers (including hidden costs) or fees linked to each 

stage of education and training should be abolished, and free and equal access to education 

for all must be guaranteed free from discrimination on any ground. The learner must have 

the right to choose and have access to any educational path that best fits their individual 

needs, personal talents and aspirations.  

 Equity & Inclusion: to ensure effective access to quality education for all young people, 

educational policies must provide equal opportunities for all from the earliest years.  

They must ensure that neither personal nor social circumstances such as gender, sexual 

orientation, gender identity, disabilities, ethnic origin or family socio-economic background 

are obstacles to achieving educational potential and that all individuals reach a level of 

competences that will allow them to become autonomous, motivated and responsible active 

citizens. 15 This requires inclusive and norm-critical educational policies, using intersectional 

approaches that respond to the diverse needs and circumstances of the learner. Adequate, 

timely support and guidance to those at higher risk of exclusion are essential. 

 Community Impact: education should respond to the specific needs of the learner and 

have a sustainable impact on the development of the community. This requires education to 

be an active part of the community and sensitive to its needs, while acknowledging the 

learners' socio-cultural circumstances and the environmental and economic context. 

 Parity and Reciprocity in the Educator/Learner Relationship: participation of the 

learner in the educational process requires considering the learners as partners in the 

learning process, identifying their different roles, responsibilities and competences. This 

principle calls for symmetrical learning relations characterized by cooperation, respect, trust, 

appreciation and parity between the educator and the learner. It also strengthens the 

reciprocity of the learning process: educators are also learners, and the learner can also be a 

source of learning for the educator. 

 Cooperation & Complementarity: the relationship among educational 

institutions/providers (formal and non-formal) should be built upon the firm belief that 

cooperation maximizes their resources and enhances their capacities to achieve the desired 

goal. The underlying principle of this is that the different educational systems (within a 

country and internationally) are complementary and bring a particular added value to the 

overall educational development of the young person. Such cooperation should also be the 

guiding principle in the relationship among educators, including links across borders. 

Cooperation among the different actors involved in the educational process is key to 

translate these principles into action. 
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 Support: quality education is resource intensive and that should not be seen as a 

problem. Education should be publicly supported, as it is a public responsibility and public 

good. Resources should be allocated, managed and used to keep a balance between the 

achievement of the goals set and the availability of such resources. 

 
The Contribution of Youth Organizations 

 Youth organizations are key educational providers. They provide quality-learning 

opportunities to millions of young people. Through an organized educational process, young 

people get a chance to develop their personal and social competences through co-operative and 

experiential learning, often engaging with the community. They also acquire a wealth of key 

competences (particularly the transversal ones, which are not sufficiently covered by formal 

curricula) that enhance their employability while building their social capital. 

 Youth organizations take their educational mission very seriously. They are aware of the 

essential role young people can play in bringing about progress in society, and work to their 

best to prepare them to contribute in an active and responsible manner. Citizenship, 

intercultural and global education are key integral components of youth organisations’ 

educational practices. 

 
Using the Framework 

 This framework provides a means of organizing and understanding the different variables 

of education quality. The framework is comprehensive, in that the quality of education is seen 

as encompassing access, teaching and learning processes and outcomes in ways that are 

influenced both by context and by the ranged and quality of inputs available. It should be 

remembered that agreement about the objectives and aims of education will frame any 

discussion of quality and that such agreement embodies moral, political and epistemological 

issues that are frequently invisible or ignored. 

 
Teaching and Learning 

 The teaching and learning process is closely nested within the support system of inputs and 

other contextual factors. Teaching and learning is the key arena for human development and 

change. It is here that the impact of curricula is felt, that teacher methods work well or not and 

that learners are motivated to participate and learn how to learn. While the indirect enabling 

inputs discussed above are closely related to this dimension, the actual teaching and learning 

processes (as these occur in the classroom) include student time spent learning, assessment 

methods for monitoring student progress, styles of teaching, the language of instruction and 

class room organization strategies. The success of teaching and learning is likely to be strongly 

influenced by the resources made available to support the process and the direct ways in which 

these resources are managed. It is obvious that schools without teachers, textbooks or learning 

materials will not be able to do an effective job. In that sense, resources are important for 

education quality – although how and to what extent this is so has not yet been fully 

determined 
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A Framework FOR Understanding Education Quality 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Context 

 Education can help change society by improving and strengthening skills, values, 

communications, mobility (link with personal opportunity and prosperity), personal prosperity 

and freedom. In the short term, however, education usually reflects society rather strongly: the 

values and attitudes that inform it are those of society at large. Equally important is whether 

education takes place in the context of an affluent society or one where poverty is widespread. 

In the latter case, opportunities to increase resources for education are likely to be constrained.

 More directly, national policies for education also provide an influential context. For 

example, goals and standards, curricula and teacher policies set the enabling conditions within 

which educational practice occurs. These contextual circumstances have an important potential 

influence upon education quality. International aid strategies are also influential in most 

developing countries. 
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 Teaching and learning materials 

 Physical infrastructure and facilities 

 Human resources: teachers, principals, 

 inspectors, supervisors,administrators 

 School governance 

Teaching and learning 

 Learning time 

 Teaching methods 

 Assessment, feedback, 
incentives 

 Class size 

Outcomes 
 

 Literacy, numeracy 
and life skills 

 Creative and 
emotional skills 

 Values 

 Social benefits 

Context 

 
 Economic and 

labourmarket 
conditions in 
the Community 

 Socio-cultural 
and religious 
Factors 

 (Aid strategies) 

 Philosophical 
standpoint of 
teacher and 
learner 

 Peer effects 

 Parental 
support 

 Time available 
for schooling 
and homework 

 Educational 
knowledge and 
support 
infrastructure 

 Public resources 
available for 
education 

 Competitiveness of 
the teaching 
profession on the 
labour market 

 National 
governance and 
management 

strategies 

 National 
standards 

 Public 
expectations 

 Labour 
market 
demands 

 Globalization 
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Outcomes 

 The outcomes of education should be assessed in the context of its agreed objectives. They 

are most easily expressed in terms of academic achievement (sometimes as test grades, but more 

usually and popularly in terms of examination performance), though ways of assessing creative 

and emotional development as well as changes in values, attitudes and behaviour have also 

been devised. Other proxies for learner achievement and for broader social or economic gains 

can be used; an example is labour market success. It is useful to distinguish between 

achievement, attainment and other outcome measures – which can include broader benefits to 

society. 

 
Conclusion 

 Higher education is the fast growing service industry exposed to the 'liberalization, 

privatization and globalization' processes in the recent times. In order to attract students and to 

cater to their and needs aspirations higher education providers have been actively involved in 

the process of understanding students' expectations and their perceptions about quality in the 

system. They are expected to adopt techniques of measuring quality of the inputs and process of 

education just like any other business sector. Measuring quality of the services is, therefore, an 

important task to provide feedback on the dimensions of quality that needs to be taken care of, 

in the future. 

 
References 

1. Adams, D. (1993). Defining educational quality. Improving Educational Quality Project 

Publication #1: Biennial Report. Arlington, VA: Institute for International Research. 

2. Bergmann, H. (1996). Quality of education and the demand for education: Evidence from 

developing countries. International Review of Education, 42(6): 581-604. 

3. Quality Education and the Key Role of Teachers.www.ibe.unesco.org:1-20 

4. Tam M. Measuring Quality and performance in Higher education, Quality in Education. 

2001;  7(4): 4-54 

  


