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Abstract  
 The study explored the nature and impact of 
teacher stress in the government schools of salem 
district.. Analysis of the stress factors showed that 
they were inextricably connected with the 
professional, personal and financial dimensions of 
teacher life. Also, it is noteworthy that the 
numerous factors were interconnected; i.e. a stress 
factor falling in a certain dimension (e.g. 
professional) has implications for the factors falling 

in the other two dimensions (e.g. personal and 
financial), and vice versa. The data categorically 
delineated that the stress factors left various marks 
on teachers, influencing (often negatively) their 
morale and motivation and, therefore, impacted 
their sense of professionalism and classroom 
performance. 
Keywords: Teacher stress, government schools, 
impact (or effects) of stress 

 
Introduction 

 Teacher stress is a much talked of phenomenon, however there is little consensus between 

different professional groups regarding its etiology, or how to tackle it. Based on a review of 

international research, it is concluded that teacher stress is a real phenomenon and that high 

levels are reliably associated with a range of causal factors, including those intrinsic to teaching, 

individual vulnerability and systemic influences. 

 

Stress 

 The understanding of stress originated in the empirical research of Derogatis (1987), who 

conducted his research using the Derogatis Stress Profile (DSP), a psychological questionnaire to 

measure individuals’ stress dispositions. Derogatis based this questionnaire on Lazarus’s (1966) 

social interaction theory of stress which consequently led us towards Lazurus’s more recent 

research and theories of stress and how to cope with it. Lazarus and Folkman (1984) define stress 

as a particular interaction between the person and the environment. The person appraised or 

evaluated the environment as being taxing or exceeding his or her personal resources. This disrupts 

his or her daily routines. 

 According to Derogatis, stress may be defined as a state of psychological pressure influenced 

by three main sources or domains: personality mediators (put together of time pressure, driven 

behaviour, attitude posture, relaxation potential, and role definition); environmental factors 

(constituting of vocational satisfaction, domestic satisfaction, and health posture); and emotional 

responses (such as hostility, anxiety, and depression). 

 

Stress and Teacher Performance 

 Too much stress can contribute to health problems. Stress can also reduce the ability to 

perform at the highest levels (Chan, 1998). The negative effects of stress can impact negatively on 

performance and quality of life. The effects of stress are unmistakably many. They include 
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increase heart rate, speed breathing or held breath, tightens muscle to prepare to fight or to flee, 

directing blood to the brain and major muscles (away from digestion, hands/feet, Reproductive 

organs), releases stress hormones like cortisol and adrenaline, slows or stops digestion, causes the 

brain to be more reactive/less thoughtful, increases perspiration, reduces immune system 

response (Guglielmi and Tatrow, 1998). Tension headaches, neck/back/shoulder pain, tight jaw, 

sleeping problems, fatigue, loss of concentration, learning problems can increase, irregular or 

rapid heart rate, migraine headaches, poor circulation, Raynaud Syndrome, high blood pressure, 

sexual dysfunction (in either sex), digestive problems, upset stomach, ulcers, colitis, hormone 

imbalances, reduction of immune system function, over reaction by immune system (allergies or 

autoimmune diseases worse), increased asthma activity, increased aging rate, anxiety, depression, 

substance abuse, poor habit control, over-eating, low energy, prone to accidents or mistakes, can 

impair communication, poor performance, among others effects are characteristics of stress 

(Guglielmi and Tatrow, 1998). 

 

Statement of the Problem 

 The statement provides an overview of what entails stress and burnout among the teachers. 

However it does not provide categorically the causes of the stress among teachers in Secondary 

Schools. It is against this background that the study is set to find out the causes of stress among 

the Secondary Schools in Salem District. 

 

Objectives 

 To know the level of occupational stress among HS teacher’s in the salem district 

 To compare the occupational strees among male and female teachers of government HS 

school. 

 To identify the stress in working education environment. 

 

Research Questions 

 The study will seek to answer the following questions during the research. 

1. Do cognitive factors affecting the individual teacher cause stress among teachers in public 

Secondary Schools in Salem District? 

2. To what extent do the intrinsic factors to teaching (workload, poor pay, classroom discipline 

and the low status) influence the level of stress among teachers in public secondary schools in 

Salem District? 

3. Do the systemic (organizational) factors within the school setting enhance stress among 

teachers in public Secondary Schools in Salem District? 

 

Scope of the Study 

 The research will be limited to teachers in public secondary schools in Salem District. There 

are 11 schools within the constituency with a total teaching staff population of 342. Indeed, the 

District is unique given the cost of living, the traffic flows and jams thereof including the nature of 

students that are admitted, who are mainly rural and have their unique personalities, 

 

Limitations of the Study 

 The study will be carried out with a view of overcoming all possible limitations that may be 

there. They include the limited available time to carry out an exhaustive research. However, to 
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overcome this, the researcher intends to carry out the research within the constituency so that all 

the schools are covered and a sample taken to cover for all the teachers in these schools. 

 

Review of Literature 

 Research has suggested that a number of stressors are intrinsic to teaching. In their study, 

Travers & Cooper (1997) found out that the workload and long working hours emerged as particular 

issues for English teachers as opposed to colleagues in France. When Travers & Cooper (1997) 

questioned British teachers across all educational sectors high workload, poor status and poor pay 

emerged as three of the seven major sources of stress the others being systemic in origin. A study 

by Male & May (1998) of learning support coordinators in Further Education colleges further 

illustrates the importance of these factors. 35 coordinators were assessed for burnout, stress and 

health. Overall mixed evidence for heightened stress in this group emerged, but there was strong 

evidence for work overload and excessive working hours, associated with emotional exhaustion. 

Role overload occurs when an employee has to cope with a number of competing roles within their 

job. Pithers & Soden (1998) highlighted role overload as a significant stressor in teachers. They 

assessed levels of strain, organisational roles and stress in 322 Australian and Scottish vocational 

and FE lecturers. Strain was found to be average in both national groups, but there were high 

levels of stress, with role overload emerging as the major cause. The research by research 

Kinnunen & Leskinen (1989) identified a cyclical pattern in the effects of overwork, contingent on 

the academic year in their assessment of 142 teachers. The assessment was repeated during the 

autumn and spring terms of an academic year. It was found that recovery from stress occurred 

each weekend during the spring term, but that by the end of the longer autumn term weekend 

recovery no longer took place. 

 Classroom discipline is also a significant source of stress. Lewis (1999) examined teachers' 

estimations of stress arising from being unable to discipline pupils in the way they would prefer. 

Overall, maintaining discipline emerged as a stressor, with those worst affected being teachers 

who placed particular emphasis on pupil empowerment. A study of 1000 student teachers (Morton 

et al, 1997) revealed that classroom management was their second greatest sources of anxiety, the 

greatest being evaluation apprehension. Of all the stressors reported, classroom management 

anxiety was the only one that did not decline following teaching practice. 

 Evaluation apprehension is an issue of increasing import, as quality assurance procedures 

increasingly demand lesson observation. The phenomenon is currently under-researched in 

qualified teachers, although there is a modest body of research on student teachers. Capel (1997) 

questioned student PE teachers following first and second teaching practices on their levels and 

sources of anxiety. Evaluation apprehension emerged as the stressor in both practices. Similarly, 

the Morton et al study (above) found that of all the sources of stress for student teachers, 

evaluation apprehension was the greatest, although it declined following teaching practice, 

suggesting that it is reduced by exposure and positive experiences of observation feedback. The 

moderating effects of exposure to lesson observation are an area requiring further research. 

 

Literature Review of Systemic Factors and Stress 

 At the level of the institution factors such as social support amongst colleagues and leadership 

style have found to be important in affecting levels of stress. Dussault et al (1999) assessed 

isolation and stress in 1110 Canadian teachers and, as hypothesised, found a strong positive 

correlation. In another study Van Dick et al (1999) questioned 424 teachers from across all German 
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sectors about their work stress, social support and physical illnesses. It was found that social 

support had both a direct positive effect on health and a buffering effect in respect of work stress. 

 Leadership style has also emerged as a significant organisational factor. Harris (1999) assessed 

teacher stress and leadership style in three American primary schools, using the Wilson Stress 

Profile for Teachers. The Principal in each school was classified differently, and teachers had 

significantly lower stress in the school where the Principal was classified as high in both task and 

relationship focus - this leadership style being associated with both strategic vision and a close 

personal relationship with staff. Leadership style appears in part to be a response to 'trickle-down' 

stressors. Hoel et al (1999) surveyed English teachers and found that 35% reported having been 

bullied by a manager in the last five years, as opposed to an average of 24% across all occupational 

sectors. Cooper interpreted this in terms of managers failing to cope with workloads and resorting 

to bullying as a maladaptive coping strategy. Considering the vast literature of generic stress 

management and that concerning the aetiology of teacher stress, the volume of research into 

interventions to combat teacher stress is miniscule. PsychINFO, ERIC and British Education Index 

searches revealed only two studies in the last five years. In one of these, Hall et al (1997) 

examined the effect of human relations training on teacher stress. 32 participants took part in a 2-

year humanistic-experiential Masters Degree programme and were interviewed at the end of the 

course. Stress was reported as having been reduced as a result of the course. The other published 

study, by Anderson et al (1999) concerned the effectiveness of meditation as a stress-management 

strategy. 91 teachers took part in a five-week course of meditation, levels of stress being 

compared before and after. As hypothesised, levels of stress were lower following the course. 

Research Methodology 

 Information gathering has been done through an School survey in light of the stress and 

teacher performance. The basic Random inspecting strategy has been utilized. Respondents are 

the clients going by the school teachers. Sample size is 120 respondents. 11 schools in salem 

district has been arbitrarily chosen for the study. SPSS 20.0 was utilized to dissect the information. 

 

Data Analysis and Interpretation 

Table 1: Gender of the Teachers 

 Interpretation: The above table elucidates that out of 120 

respondents 66 respondents are male and 54 respondents are 

female In this table it conclude that majority of respondents are 

female. 

 

    Table 2: Age 

 Interpretation: The table shows that 
out of 120 respondents,15.3 percent of 
the respondents are 18-25 age and 41.7 
percent of the respondents are 26-35 
age, and 12.5 percent of the respondents 
are 36-45 age, and 30 percent of the 
respondents are 46-55 age, of the 
respondents are age. 

 
 Interpretation: The above table elucidates that in the school the teacher are giving first 

preference to the Time complete my syllabus in the classes. Then they are giving second 

preference to the teacher. Hard work in teaching the class room. 

Gender Frequency Percent 

Male 66 55.0 

Female 54 45.0 

Total 120 100.0 

 Age Frequency % 
Valid  

Percent 

Cumulative  

Percent 

Valid 

18-25 19 15.8 15.8 15.8 

26-35 50 41.7 41.7 57.5 

36-45 15 12.5 12.5 70.0 

46-55 36 30.0 30.0 100.0 

Total 120 100.0 100.0  
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    Correlations 

Conclusion 

 This article illustrates the 

findings of the study conducting 

on understanding the factors 

contributing to teachers stress in 

the government schools of Salem 

district. The data collected from 

schools reflected a variety of findings that relate to the anxiety and stress of government schools 

teachers. The analysis of this findings resulted in categorizing them into three groups: personal 

stress, professional stress and financial stress. Within each group we identified several factors that 

caused teacher stress. It was overwhelming to note the multiplicity of factors which were related 

to and caused teacher stress. However, the impact of each one of the three groups of teacher 

stress (i.e. personal, professional and financial) was different for different teachers. It looked like 

some teachers felt more stressed because of a variety of personal and domestic factors, whereas 

other teachers felt more constrained because of financial issues. 

 
References 
1. Admiraal, W. F., et al(2000). Effects of student teachers’ coping behaviour. British Journal of 

Educational Psychology, 70, 33-52. 
2. Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd edition).Hillsdale, 

NJ: Erlbaum. 
3. Derogatis, L. R. (1987). The Derogatis stress profile DSP):Quantification of psychological stress. 

Adv. Psychosom. Med., 17, 30-54. 
4. Fern, E. F., & Monroe, K. B. (1996). Effect-size estimates: Issues and problems. Journal of 

Consumer Research, 23, 89-105. 
5. Goleman, D. (1995). Emotional intelligence. New York: Bantam Books. Guglielmi, R. S., & 

Tatrow, K. (1998). Occupational stress, burnout, and health in teachers: A methodological and 
theoretical analysis. Review of Educational Research, 68(1), 61‐ 99. 

6. Hedges, L. V., & Olkin, I. (1985). Statistical methods for meta‐ analysis. San Diego CA: 
Academic Press. 

7. Houston, B. K., & Vavak, C. R. (1991). Hostility: Developmental factors, psychological 
correlates, and health behaviors. Health Psychology, 10, 9 - 17. 

8. Hunter, J. E., & Schmidt, F. L. (1990). Methods of meta‐ analysis. New York: Russel Sage. 
9. Kobasa, S. C., Maddi, J., Ouccelli, M., & Zola, M. C. (1985). Effectiveness of hardiness, 

exercise and social support as resources against illness. Journal of Psychosomatic Research, 29, 
525‐ 533. 

10. Kyriacou, C. (2001). Teacher stress: Directions for future research. Educational Review, 53(1), 
27‐ 35. 

11. Lazarus, R. S. (1966). Psychological stress and the coping process. New York: McGraw-Hill Book 
Company. 

12. Lazarus, R. S., & Folkman, S. (1984). Stress, appraisal, and coping. New York: Springer. 
13. Lipsey, M. W., & Wilson, D. B. (2001). Practical meta-analysis. Thousand Oaks, CA:sage. 
14. Maslach, C., & Jackson, S. E. (1981). The measurement of experienced burnout. Journal of 

Occupational Behavior, 2, 99-113. 
15. Scheier, M. F., & Carver, C. S. (1985). Optimism, coping and health: Assessment and 

implications of generalized outcome expectancies. Health Psychology, 4, 219-247. 
16. Vandenberghe, R., & Huberman, A. M. (Eds.). (1999). Understanding and preventing teacher 

burnout: A sourcebook of international research and practice. Cambridge, UK: Cambridge 
University Press. 

17. Watson, D., & Clark, L A. (1984). Negative affectivity: The disposition to experience-aversive 
emotional states. Psychological Bulletin, 96, 465-490. 

  
Time Complete  

My Syllabus 
Hard task 

Time complete  
my syllabus 

Pearson Correlation 1 -.004 

Sig. (2-tailed)  .969 

N 120 120 

Hard task 

Pearson Correlation -.004 1 

Sig. (2-tailed) .969  

N 120 120 


